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Attempts to define the concept of counseling effectiveness have 
been concerned with both academic and nonacademic variables (59). 
Academic variables are often emphasized at two major points in the 
counselor's preparation. Prior to admission to a counselor education 
program, academic variables of interest are revealed through records 
of prior academic achievement and through test data designed to predict 
academic ability. After admission to the training program, academic 
variables are generally defined as course offerings, specific counsel-
ing techniques, research, and supervised counseling experiences. 
However, a group of counselor candidates within a given counselor 
training program will not be identical by virtue of having completed a 
specified plan of study or attaining similar academic competence. The 
greatest variation among candidates in counselor education programs is 
found in what is referred to as nonacademic variables (36). 
The importance of nonacademic variables to the counselor's 
performance has been clearly established by a number of researchers 
(16, 17, 18). For example, Rogers, as reported by Patterson (79), 
has found that acceptance, congruence, and empathy are the most 
important qualities of the helping relationship. He went on to say 
that: 
If the counselor has these characteristics and attitudes 
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at least to a minimum degree. and if thev are connnunicated 
to the client, then a relationship develops which is 
experienced by the client as sate, secure, tree from 
threat, and supporting ••• this is a relationship in which 
change can occur. (p. 421) 
Carkhuff and Berenson (29), in describing counselors of varied 
theoretical orientations, viewed effectiveness as being dependent on 
nonacademic variables referred to as "core factors". These primary 
characteristics, similar to those that Rogers suggested, are accurate 
empathy, non-possessive warmth, and genuineness. 
The personal characteri.stics or nonacademic factors of counselors 
have tended to reduce the barriers between different theoretical 
orientations to counseling. For example, modern behaviorists, while 
supporting a structured, interventionistic approach to therapy, 
generally differ from their behaviorally-oriented predecessors in 
that they tend to give considerable credit to the person of the 
counselor (63). Contemporary behaviorists recognized that, although 
a technique of counseling may be endorsed by a reputable therapist, 
it may be seriously questioned by others (47). In that sense, 
behavioral counselors agree with client-centered counselors that, 
indeed, nonacademic factors do contribute to counseling effectiveness. 
Perhaps Arbuckle (12) sunnned up the importance of the personal 
characteristics of the counselor when he stated that " ••• the evidence 
would at least seem to imply that it is the humanness, the very person 
of the com1selor, that is the critical factor in the counseling 
relationship" o (p. 434) 
Another way of viewing the counselor's effectiveness may be 
within the context of the counselor's values and philosophical 
orientation. Philosophy has provided man with a frame of reference 
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which has been of value in his relationship to his world, his 
relationship to others, and his relationship to himself (70). 
According to Blocher (20), the building of a personal philosophy of 
counseling is a major developmental task of the counselor. In master-
ing this task, Patterson (75) has posed five basic philosophical 
questions which the counselor should undertake to answer: 1) What is 
the nature of human nature, the nature of man? 2) What is the nature 
of human development? 3) What is the nature of the "good life" 
and "the good"? 4) What is the nature of the determination of the 
"good life" and who determines what is "good"? 5) What is the nature 
of the universe and what is man's relationship to that universe? 
The task of philosophy, then, might be described as a base from 
which the counselor can develop a working theory or set of principles 
to guide the facilitation of a client's growth (55). While this task 
is one that each counselor must do largely for himself, an awareness 
of the major philosophical systems can provide a framework for the 
formulation of this position (20). 
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Closely related to the counselor's philosophy of human nature are 
his values, for much of what man believes about man is rooted in his 
value system. Patterson (75) states that, originally, the value system 
of the counselor was supposed to remain separate from the counseling 
relationship. In theory, this might be conceivable; in practice, how-
ever, there comes the realization that the counselor's own values 
cannot be separated from facilitative theraputic interaction. With 
this realization, it becomes important for the counselor to be aware 
of what values he does possess, so that he can gain further insight 
into their potential impact in the relationship (21). 
Significance of the Study 
The impact of both philosophical orientation and value system as 
factors influencing the effectiveness of the counselor have been 
briefly discussed. Obviously, these variables cannot be ignored, 
however obscure or abstract they may appear. This investigation 
represents an effort not only to identify these variables, but to also 
explore what relationship they have to the potential counselor's 
predicted effectiveness. 
Limitations 
1. The population studied in this investigation was composed of 
counselor trainees at Oklahoma State University, Stillwater, Oklahoma. 
Therefore, generalizations should be limited to this group. 
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2o A careful attempt was made to select those instruments most 
suited to measure the variables in question. However, an interpretation 
of the findings should be viewed within the framework of those 
definitions listed by the authors of the intruments. 
Statement of the Problem 
The problem under investigation in this study is stated as follows: 
Is there a relationship of predicted counseling effectiveness to the 
value system and philosophical orientation of counselor trainees? 
Purpose of the Study 
Two major purposes of this investigation are stated as follows: 
1. To explore the relationship between predicted counseling 
effectiveness and each of five philosophical orientations presented by 
Ames (9). 
2. To explore the relationship between predicted counseling 
effectiveness and each of six value systems presented by Allport, 
Vernon, and Lindzey (6). 
Definition of Terms 
Definitions of terms and concepts of importance to this study are 
listed below: 
1. Predicted Counseling Effectiveness - Predicted counseling 
effectiveness is defined in relation to the effectiveness criteria 
used as a basis for the Institute of Personality and Ability Testing 
(IPAT) specification equations. These regression equations yield 
a predicted counselor effectiveness score from subjects' responses to 
the Sixteen Personality Factor Questionnaire. 
2. Philosophical Orientation - Philosophical orientation is 
based on the subjects' responses to the Ames Philosophical Belief 
Inventory (Appendix B). 
3. Value System - Value system is based on the subjects' 
responses to the Allport, Vernon, and Lindzey S~udy .2f Values 
(Appendix A). 
Questions 
The following questions are under consideration in this 
investigation: 
1. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of Realism? 
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2. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
Idealism? 
3. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
Pragmatism? 
4. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
Existentialism? 
S. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
Phenomenolo:gy? 
6. Is there a significant relationship between predicted 
counseling effectiveness and a Theoretical value system? 
7. Is there a significant relationship between predicted 
cou11se:J.ing effectiveness and an Economic value system? 
8. Is there a significant relationship between predicted 
counseling effectiveness and an Aesthetic value system? 
9. Is there a significant relationship between predicted 
counseling effectiveness and a Social value system? 
10. Is there a significant relationship between predicted 
counseling effectiveness and a Political value system? 
11. Is there a significant relationship between predicted 
counseling effectiveness and a Religious value system? 
Organization of the Study 
The present chapter presented an introduction to study, the 
6 
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significance of the study, limitations of the study, a statement of the 
problem, the purpose of the study, definitions of terms, and questions 
to be answered by the study. Chapter II contains a review of the 
research literature pertinent to this study. Chapter III describes the 
subjects, instrumentation, data collection, and statistical procedures. 
Chapter IV contains the findings and a discussion of the results of the 
study. Chapter V includes further discussion of the results of the 
study, conclusions, and implications for further research. 
CHAPTER II 
REVIEW OF THE LITERATURE 
The purpose of this chapter will be to review pertinent literature 
related to this study. Three major divisions will serve to organize 
the material: First, literature pertaining to counseling effectiveness 
will be presented, with coverage of both academic and nonacademic 
variables. Next, the topic of values and their influence in counseling 
will be discussed. Finally, the topic of philosophy will be presented, 
with particular emphasis on the importance of a philosophy of counseling 
practice. The chapter will be completed with a suunnary of these areas 
of interest pertaining to the investigation. 
Counseling Effectiveness 
Research designed to identify academic variables which will predict 
counseling effectiveness has, for the most part, been limited. When 
research of this nature has been conducted, the majority of results have 
indicated little or no relationship between academic ability and 
effectiveness in the counseling role (13, 19, 98, 99). Despite these 
findings, predictors of academic success continue to dominate as initial 
screening criteria for admission to graduate programs in counselor 
education (49, 54, 73, 78, 87, 92). A survey by Gimmestead (44) 
of entrance requirements of 68 counselor education programs suppprted 
the traditional emphasis placed on prior academic achievement and 
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instruments which predict academic success. Of the programs surveyed, 
all required a specified undergraduate grade-point average for 
Masters-level entrance and a specified graduate grade-point average for 
Doctoral-level entrance •. _In addition, all programs designated a 
minimum cut-off score_ on one of several instruments designed to predict 
academic success. Those instruments most frequently utilized for this 
purpose.were the Graduate Record Examination, Miller's Analogies~' 
and the National Teacher's Examination. One reason for the persistence 
of these traditional screening methods, despite the dearth of 
empirical support generated by research is proposed by Wrenn (108), 
when he states that the basic factor of intellectual ability is 
easiest to measure. Therefore, the "convenience" of these screening 
methods seems to have taken priority over their actual usefulness. 
Recognition of the limited use of academic predictors of 
counseling effectiveness has challenged several researchers to provide 
empirical evidence on the issue. Wittmer and Lister (107), for 
instance, compared Graduate Record Examination scores with predicted 
counseling effectiveness as measured by the Sixteen Personality Factor 
Questionnaire and supervisor ratings of 53 counselor candidates during 
their counseling practicum. The resulting Pearson product-moment 
correlations yielded the following findings: 1) Graduate Record 
Examination - Verbal scores correlated -.08 with supervisor ratings 
of effectiveness; 2) Graduate Record Examination - Quantitative scores 
correlated .12 with supervisor ratings of effectiveness. Neither 
obtained correlation coefficient was significant at the .05 level • 
. On the other hand, a comparison of the Sixteen Personality Factor 
guestionnaire predicted counseling effectiveness scores yielded a .41 
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correlation with supervisor ratings of effectiveness. This finding 
was significant beyond the .01 level of significance. From the results 
of this investigation, Wittmer and Lister (107) concluded that 
While academic aptitude can reasonably be expected to 
identify students who can survive the intellectual rigors 
of graduate school, it is increasingly apparent that they 
provide little assistance in identifying those students 
who, once admitted to a counselor program, will become 
effective counselors (p. 293). 
A similar effort to identify academic variables related to 
counseling effectiveness was reported by Jansen (53). Female student 
counselors with effectiveness ratings falling in the upper 25 percent 
and the lower 25 percent were compared on three dimensions: 
Chronological age, intellective variables, and non-intellective 
variables. Effectiveness was operationally defined as " ••• a composite· 
of knowledge of counseling tqeories and techniques, knowledge of and 
ability to use test data in counseling, and counseling skill" (p. 162). 
Intellective variables were measured by the Qh!.£ State University 
Psychological~' the Comparitive English Tests, cumulative 
grade~point average, and counseling practicum grade. Non-intellective 
variables were measured by the Guilford-Zimmerman Temperment Survey 
and the Minnesota Teacher Attitude Inventory. Chronological age was 
derived from student records of graduate school application materials. 
A significant negative correlation between high and low rated groups 
was observed on the dimension of chronological age. In addition, all 
intellective variables with the exception of the Vocational subtest of 
the Comparative English Tests yielded significant differences between 
comparison groups. On the other dimension of non-intellective 
variables, the Minnesota Teacher Attitude Inventory and four of ten 
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subtests on the Guilford-Zimmerman Temperment Survey yielded 
significant differences. Those subtests which disc~iminate~ high 
rated from low rated counselors were Restraint, Sociability, E~otional 
.. ' 
Stability, and Objectivity. The differences resulting from the 
Minnesota Teacher Attitude Inventory indicated that high rated 
counselors would be more likely to maintain a state of harmonious and 
cooperative relationships in the classroom and would tend to be more 
open and permissive. The finding that most of the intellective 
variables differentiated high rated and low rated groups is not 
surprising when the operational definition of "effectiveness" is 
considered: The emphasis on academic skills and techniques appeared 
to take precedence over the more "personal" qualities of the counselors. 
Results of a similar nature were found by Stefflre, King, and Leafgren 
(91), who obtained a significant correlation between graduate school 
grad-point average and counseling effectiveness as judges by peer 
ratings. This same study, however, revealed no relationship between 
undergraduate grade-point average and peer evaluations of effectiveness. 
Abeles (1), in his study of characteristics of counselor trainees, 
utilized 11 instruments in an attempt to contribute additional 
information on the presence of academic and nonacademic characteristics 
of counselor candidates. Those instruments selected to identify 
academically-related characteristics of counselor candidates included 
the Miller's Analogies Test, the Differential Aptitude~. the 
General Aptitude~ Battery, the Diagnostic Reading~ - Survey 
section, and the Cooperative Reading Comprehension~· The results 
of this study indicated that differences in intellectual ability, 
beyond a basal level, did not play an important part in determining 
the counseling proficiency later realized during the student's 
supervised practicum. experience. 
Attempts by researchers such as Ables (1) and Jansen (53) to 
identify both academic and nonacademic variables in counseling 
effectiveness is supported by Wrenn (108) when he states that 
A thoughtful approach to the qualifications of a counselor 
is to consider him as a person who is grounded in science 
but who practices an art. Certainly psychology is a basi~ 
science for the understanding and know the limits of his 
knowledge and the errors of his measurements or he cannot, 
with ever-so-fine a personality, avoid making many mistakes. 
On the other hand, a person who is professionally educated 
but who lacks certain sensitivities and essential qualities 
may know a lot but prove to be a very poor counselor. 
The truth, of course, is that counseling is a combination 
of a science and an art (p. 9). 
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Selection of students for counselor education programs on the basis 
of prior or predicted academic achievement has assumed that such 
measures predict optimum performance and professional quality in 
post-graduate counseling work. As discussed previously, this 
assumption has not proven to be entirely valid. According to Gruberg 
(46), such a practice neglects the facet of counselor personality and 
subsequent effectiveness. Recognition by counselor educators that 
per~onality characteristics are an essential part of a counselor's 
ability to succeed has led several authors to point out the need for 
identifying the unique personality characteristics which distinguish 
able counselor candidates from poor counselor candidates (34, 77, 108). 
Those personality characteristics which appear to be related to 
effective counseling should be included among the traditional entrance 
criteria of counselor education programs (46). 
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Professional organizations have also emphasized the need to 
identify candidates for admission who have the personal characteristics 
necessary.for the development of effective client relationships (7, 8, 
10). In their description of counselor preparation program require-
ments, APGA (7) not only emphasized a broadly-based academic ptogram, 
but recognized the "human element" when it recommended tha.~ 
" ••• counselor education should provide experiences which .are planned 
to contribute to the counselor candidate's growth in self-understanding" 
(p. 483). APGA policy on selection and endorsement of counselor 
candidates stated that 
Admission and continuance in a counselor preparation 
program should be based on evidence that the counselor 
candidate is a person who is likely to achieve the quality 
of performance necessary for excellence in counseling. 
Criteria should involve personal qualifications for 
counseling, as well as an ability to master academic 
requirements and acquire professional skills (p. 484). 
Depite recognition of the importance of personal, nonacademic 
variables.in counseling, the survey cited earlier by Gimmestead (44) 
indicated a lag in integrating measures of nonacademic factors in 
counselor training program screening procedures: Of the 68 counselor 
education programs studied, only one doctoral program and two masters 
programs utilized a personality instrument as a part of their screening 
procedures, while all used some instrument predictive of academic 
success. During the past decade, hundreds of trainees have been 
selected for National Defense Education Act and Education Professions 
Development Act counselor training programs. Yet, criteria for 
selection to these programs have gained little in terms of validity and 
consensus. According to a review of the literature on counselor 
selection by Jackson and Thompson (51), the critical problem of 
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counselor selection results from a lack of agreement on what constitutes 
the "effective" counselor. Jackson and Thompson (51) go on to say 
Humanistic therapists equate counselor effectiveness with 
accurate empathy, genuineness, and unconditional positive 
regard. On the other hand, behavior therapists, while not 
denying the importance of the counseling relationship, 
emphasize specific reinforcement techniques as being 
associated with effective counseling. A third point of 
view advocates cognitive flexibility and tolerance for 
ambiguity as important characteristics of effective 
counselors (p. 249). 
One attempt to study the humanistic view of counselor 
effectiveness is reported by Donnan (39). This study was concerned 
with the relationship between selected personality traits and counselor 
behaviors of unconditional positive regard, empathetic understanding, 
congruence, and trust. The selected personality traits for the 22 
counselors in this investigation were measured by the Sixteen 
Personality Factor Questionnaire (16 PF); counselors behaviors were 
derived from 880 client interview ratings. Results of the Pearson 
product-moment correlations of client ratings with the 16 PF 
profiles of the counselors led Donnan (39) to conclude that 
•oothe counselor who was outgoing, warm-hearted, and 
easy going was more likely to be perceived as offering 
a high degree of unconditional positive regard. However, 
counselors with higher scores on the mature, calm 
factor were less likely to be rated as congruent. The 
counselor who was tender-minded and sensitive was more 
likely to be more congruent as perceived by clients. The 
counselor who was venturesome, bold, uninhibited, and. 
spontaneous was likely to behave in a way perceived more 
trustworthy (p. 485). 
It is interesting to note in the Donnan (39) study that the counselor 
behavior of empathetic understanding failed to significantly relate to 
any specified personality factors. 
The effect of the "person" of the counselor operating within a 
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framework of behavioral techniques was examined by Mickelson and 
Stevie (69). Utilizing two groups of counselors with identical 
training in reinforcement techniques, effectiveness was judged 
according to the amount of information-seeking behavior emitted by the 
client. One group of counselors operated solely on behavior techniques; 
the other group, while utilizing behavioral techniques, offered such 
facilitative conditions as acceptance, warmth, genuineness, and 
empathy. A comparison of client information-seeking behavior indicated 
that behavioral techniques, coupled with facilitative conditions, 
proved more effective than behavioral techniques used alone. The 
notion that technique plays a secondary role to the "person" of the 
counselor and his ability to offer facilitative relationship conditions 
is supported by Carkhuff and Berenson (29), Cash and Munger (31), 
Kasserra and Sease (58), and Truax and Carkhuff. 
Another attempt to isolate and define the characteristics of an 
effective counselor is reported by Gruberg (46). His study was 
addressed to the identification of the particular personality 
characteristic, tolerance for ambiguity, and its relationship to the 
counselor's theoretical orientation and judged effectiveness. 
Theoretical orientation, for purposes of this study, was dichotomized 
into "directive" and "client-centered" and was identified according to 
a standardized list of counselor leads used in interview sessions. The 
Complexity scale of the Omnibus Personality Inventory was used as a 
measure of tolerance for ambiguity. Results of this investigation 
indicated that counselors measured high in tolerance for ambiguity used 
significantly more nondirective or "client-centered" leads 
(clarification, acceptance, reflection, and silence). On the other 
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hand, counselors who measured low in tolerance for ambiguity used 
significantly more directive leads (advising, diagnosis, direct 
question, and evaluation). Following the identification of counselor 
theoretical orientation and its relationship to tolerance for ambiguity, 
eight counselor educators were asked to rate the effectiveness of the 
counselor responses. High-tolerance counselors were judged to be more 
effective than low-tolerance counselors in (a) responding to client 
needs, (b) responding to client feeling cues, (c) responding to client 
feelings and behavior, (d) meaningfully connnunicating with the client, 
(e) using a more appropriate level of terminology with client, 
(f) encouraging the client to talk freely, (g) centering the 
responsi.bility for the course of the interview on the client and 
(h) avoiding an imposition of their own values on the client. The 
finding that high tolerance for ambiguity is positively related to 
counseling effectiveness is supported by Brams (24), Donnan and Harlan 
(40), Mahan and Wicas (64), McDaniel (67), Polmantier (81), and 
Whetstone (101). 
Another aspect of counselor personality, cognitive flexibility, 
-
was investigated by Whiteley (103). In this study, cognitive 
flexibility referred to " ••• an ability to think and act simultaneously 
and appropriately in a given situation" (p. 230), along with qualities 
of open-mindedness, adaptability, and resistance to premature closure. 
Cognitive flexibility, thus defined, was measured by counselor train~e 
responses to the Thematic Apperception ~' the Rorschach Ink Blot 
~' and the Personal Differentiation Test. The major finding of this 
study was that cognitive flexibility, as measured by the series of 
projective instruments, significantly correlated (.78) with supervisor 
17 
ratings of effective interview behavior. 
Further efforts to identify facilitative counselor characteristics 
has resulted in studies comparing counselor populations to other 
occupational groups. Stefflre and Leafgren (90), for instance, explored 
vocational values among practicing counselors and administrators and 
found that counselors obtained significantly higher mean scores on 
measures of altruism and self-realization. On the other hand, the 
administrators obtained higher scores on measures of control and 
financial reward. Donnan and Harlan (40) report similar counselor-
versus-administrator differences, using students enrolled in counselor 
education and education administration courses at Auburn University. 
Utilizing the~ PF as a measure of personality characteristics, mean 
values on five of the 16 personality scales reported significant 
differences: counselor education students were higher in the areas of 
ego strength, expediency, sensitivity, trust, and forthrightness. In 
contrast, education administration students were described as being 
effected by feelings, possessing strong superego strength, realistic, 
suspicious, and shrewd. Similar differences between counselors and 
administrators, as well as between counselors and related occupational 
groups such as teachers, are reported by Kemp (60), Foley and Proff (42), 
and Whetstone (101). 
Another approach designed to identify personality characteristics 
of effective counselors has involved counselor trainee judgments of 
facilitative counselor qualities. For instance, McQuary (68) asked the 
following question of graduate students enrolled in an introductory 
counseling course: "If you found it necessary to seek out the services 
of a counselor, what personal characteristics would you want this 
person to possess?" (p. 146). The result of this survey produced 
a list of 29 ~djectives. The traits listed most frequently were 
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understanding, friendliness, calm, pleasant voice, warmth, and interest 
in people. Arbuckle (11), in a similar study using 70 counselor 
trainees at Boston University, asked the following questions: 
1. If you felt that it was absolutely necessary to 
have counseling, list in rank order of perference the three 
people within this class to whom you would most likely go. 
2. If you felt it was absolutely necessary to have 
counseling, list in rank order of preference the three 
people in this class to whom you would be least likely to go. 
3. List three characteristics, traits, or attitudes 
that you would most like to find in a counselor. 
4. List three characteristics, traits, or attitudes you 
would least like to find in a counselor (p. 94). 
Responses to these four questions indicated that students chosen by 
classmates showed higher degrees of confidence, as measured by the 
Heston Personality Inventory, than those who chose them. In addition, 
they were more "normal" as measured by the Minnesota Multiphasic 
Personality Inventory than those students who chose them. Students 
who were rejected by their peers showed lower scores on the Home 
Satisfaction dimension of the Heston Personality Inventory than those 
who chose them. In addition, the "rejected" counselors showed 
significantly higher "abnormal" profiles on the Minnesota Multiphasic 
Personality Inventory than those who chose them. Desired character-
istics, traits, or attitudes most often mentioned in the survey were 
tolerance, warmth, interest, patience, and sincerity. Undesirable 
traits most often listed were lack of understanding, disinterest, 
aggressiveness, probing, moralizing, insincerity, bias, and 
authoritarianism. Similar adjectives describing effective and 
ineffective coUl'lselors are offered by Cottle (34), Danielson (35), 
Johnson (54), Myrick and Kelley (71), Parker (74), and Walton and 
Sweeney (98). 
As indicated by the preceding review of the literature, the 
concept of counselor personality has been the subject of much 
discussion and research. In response to this seemingly endless 
search, Arbuckle (13) questions whether such thing as a "counselor 
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personality" actually exists. Siegel (89) supports this idea when she 
states.that 
••• the problem of determining who qualifies as a good 
counselor remains unsolved. Neither teachers nor students 
can effectively evaluate the counselor ••• evaluation of a 
counselor's worth must, therefore, be a self-evaluation 
(p. 311). 
Values in Counseling 
Values, according to Slinger (88), have been defined in various, 
but basically similar, ways. For example, Williamson (104) defines 
values as " ••• ideas on which people act" (p. 142), while Marden and 
M~yer (65) see them as the beliefs which dictate approved action in a 
given society. Jacob (52) views values as the basis or criteria for 
choice of personal and group condttct. Patterson (76) states that values 
are neither needs, int.erests, or goals, but are expressions of needs 
which form the criteria for the selection of goals. Rokeach (83) 
describes the concept of values as having at least three separate 
meanings: He agrees with Thomas and Znaniecki (94), who define values 
within a sociological context: A value i~ a natural object that has 
acquired social meaning •. 
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A second conception of values, as defined by Jones and Gerald (56) 
states that values are not different from attitudes, assuming that the 
attitude object has valence or cathexis. According to this view, one 
would have as many values as he has attitude objects in his environment. 
Rokeach (83) prefers to modify this view, saying that a value is more 
.basic than an attitude and serves to provide a foundation from which 
.many related attitudes can arise. This third way of describing values, 
resulting from a modification of the second position of Jones and 
Gerald (56) defines a value as representing a specific kind of nucleus, 
centrally located within one's total belief system, providing a 
foundation which dictates how one ought or ought not behave, or about 
some terminal ~oal worthy or not worthy of attaining. 
Values, which may be either positive or negative, are abstract 
concepts representing ideal ways of behaving and ideal terminal goals 
in life. Rokeach (83) lists as examples of values which are ideal modes 
of behaving such things as to seek truth and beauty, to be clean and 
orderly, to behave with sincerity, justice, reason, compassion, 
humility, respect, honor, and loyalty. Examples of ideal terminal goals 
in life are security, happiness, freedom, equality, ecstasy, fame, 
power, and salvation. 
Such a definition of values describes them as single beliefs which 
guide one's actions and judgements in relation to specific experiences. 
A value is an imperative for action, implying not only a belief about 
the preferable, but also a preference for the preferable. Value, thus 
defined, is a standard to direct actions, attitudes, comparisons, 
evaluations, and justifications of oneself and others. 
Values are developed and modified by individuals during life's 
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experiences. According to Konopka (62), one is not born with an 
existing set of values; they develop as a result of the many 
interactions with the environment. For the most part, these values are 
unconsciously developed and become what Brammer and Shostrum (23) 
desc;ribe as the "core system" of one's philosophy of life. Rokeach 
(83): views the value system as a hierarchical organization, a rank 
ordering of ideals, in terms of their importance to a given person. 
These unconscious beliefs are developed by an individual during the 
developmental process from two primary sources: His parent-figures and 
other significant persons most closely related to him in his 
environment (48). These perceived experiences, which represent the 
projected values of others, are so internalized by the individual as 
to become his "core system." Thereafter, experiences within a person's 
life will be examined and analyzed against this unconscious value 
system (23). The result of this system of values, according to Allport 
(4), is the adoption and orientation of the individual to a particular 
life style. 
Values, then, may be seen as resulting from environmental 
interaction throughout the development process. As values develop out 
of these interactions, one's experiences in life;:they may be modified or 
replaced due to continuing environmental forces, particularly when 
these forces initiate value confusion and/or conflict (5). Tyler (96), 
for instance, views the unrest among youth in the present generation as 
a result of this value confusion. In light of the unique problems of 
this generation, as well as future generations, counselors are compelled 
to give attention to the development of values and the behavioral 
changes resulting from values with their clients. 
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The day when counselors were warned to keep values out of their 
counseling relationships seems to have passed into history. Today, one 
rarely reads of the naive assertion that the counselor must be morally 
neutral and in no way allow values to be a matter of consideration in 
counseling (75). Williamson (105) states that values are evident in 
every action we take; consequently, counselors cannot fully escape 
introducing their personal value systems into the counseling interview. 
Samler (86) supports this notion when he states 
••• to say that the counselor manifests no values is to 
require that he have no feelings and whatever great drama 
this may be, it is not counseling. The unreality of such a 
devastating neutrality requires no- comment. The· least we can 
learn from this is that the counselor's awareness of his 
values is of prime importance (p. 132). 
The traditional attitude of neutrality in values, according to 
Randall (82) was effectively attacked during the 1950's with the 
publication of several books and journal articles which carefully 
describe the pervasive importance of values in all aspects of counseling 
(22, 30, 41, 97). Blocher (20) reports that, regardless of theoretical 
orientation, writers agree on the inevitability of counselor influence 
on the values of clients. Randall (82) states that the problems in 
human relations can be analyzed, interpreted, and given meaning only 
within the accompanying social context. Accordingly, it makes an 
important difference what the counselor's social orientation happens to 
be, as these values will influence his perceptions of what the client 
needs, what deserves connnent or interpretation, what behavioral changes 
are viewed as desirable, and the overall goals of the counseling 
relationship. 
Research by Parloff and Rosenthal as reported by Blocher (20), 
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tends to support the position that client's values and attitudes do 
change in the course of counseling, and suggest that, in successful 
cases, those changes are in the direction of increased similarity with 
the counselor's own value system. Armstrong (14) supports this finding 
when she states that the client, who has found his relationship with a 
counselor to be mutually respectful, warm, and supporting is likely to 
be impressed by the values that the counselor models. In fact, 
Golightly (45) defines counseling with major emphasis on values when 
he states that " ••• counseling is the practical art of making rational 
decisions about values" (p.289). He describes the counselor as 
••• a paid maker of value judgements. This is because 
counselin2 involves hC\th in£C\'rmation seekin2 PTld· information 
dissemin,11ting behaviors, ;activit·ies,._;J.n wrni.ch the counselor 
must make choices between alternative courses of action. 
When he chooses between possible modes of action, a 
counselor makes a choi.ce between values. and making the 
choice is a value judgement. Thus, value judgements are 
intrinsic and integral to the process of counseling because 
the methodology of counseling practice is valuation (p. 289). 
The presence of the counselor's values in the theraputic 
relationship is clearly evident from the literature discussed thus far. 
Such agreement as to the importance of values in counseling merits 
consideration. Questions directly related to this consideration are 
posed by.Nash (72) when he asks, "What role do values on the client? 
Should the counselor conceal his values from the client?" (p. 244). 
Blocher (20) offers some ideas in answer to these questions when he 
states that the counselor may expose his values in a counseling 
relationship, but never impose them upon the client. Armstrong (14) 
supports this point when she says 
Values cannot be handed to a student like a report card or a 
diploma; it is for the counselor to bring the student to 
freely accept value systems as a-part of his personal worth. 
The problem cannot possibly be solved by imposing values, an 
approach that crushes the person's freedom to choose 
(p. 297). 
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The counselor may serve as a hypothesis but not as a forced model. 
Since it is recognized that some clients do move toward the value 
system of the counselor, it becomes important that the counselor be 
aware of his own values and what messages they may send to the client 
(20). Such counselor responses as a smile, a frown, or a nod of the 
head serve to demonstrate the counselor's attitudes and offer 
reinforcement of client responses (3). Abramovitz (2) suggests that 
no theraputic goal is illigitimate provided that the counselor is 
aware that the goal choice is related to his, the client's, and 
society's value systems and are no more objectively valid than any 
other value system. 
Philosophical Issues in Counseling 
Although often discussed as separate entities, the differences 
between values and philosophy are more imagined than real. Philosophy 
is, as Patterson (75) describes it, an integration of values, usually 
resulting in statements of assumptions, hypotheses, and principles. 
Peterson (80) agrees with Patterson (75) when he describes philosophy 
as 
••• a method for attempting to understand the crucial problel,llS 
of our day and how to deal with them in a effective way. 
Philosophy is a means of analyzing, of criticizing, of 
synthesizing, and of evaluating (p. 34). 
Philosophy, thus understood, is crucial as an instrument for 
understanding the role of values in counseling. 
Being aware that, as a counselor, one cannot avoid becoming or 
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acting as a philosopher brings to awareness the responsibility to 
"philosophize" as effectively as possible (80). The counselor needs 
a clearly formulated philosophical base from which to operate if he is 
to have some order and direction in his counseling relationships. 
According to Johnson and Vastermark (55), many of the barriers to 
effective counseling and hazards in communication can be avoided if the 
counselor adopts certain philosophical guidelines. Johnson and 
Vastermark (55) issue the warning, however, that 
No counselor can afford to be encysted in outlook, limited 
by his own past experience and frame of reference. To avoid 
engaging in stereotypy and making narrow judgemental 
contrasts concerning observed behaviors, it is essential 
that he be open to and aware of change (p. 222). 
Numerous articles have stressed the potent role that philosophy 
plays in the counseling relationship. For instance, Carkhuff (28) 
states that the way in which a counselor views himself in relation to 
his world will dictc9rte how he relates to and influences the behavior of 
his clients. The counselor who operates from a deterministic frame of 
reference will seek to " ••• populate the world with 'determined' people" 
(p. 570). On the other hand, the counselor who views himself as "free" 
will thus encourage a freeing spirit in his counseling relationships. 
Delaney and Eisenberg (36) agree with Carkhuff when they emphasize that 
any discussion of the effective counseling process must consider the 
interrelated notions of behavior, attitudes, and philosophical 
assumptions. No field of endeavor which involves humans and their way 
of behaving can afford to leave its philosophical assumptions unexamined 
(17). 
Despite the unavoidable impact and importance of the counselor's 
philosophical orientation, Hipple (50) notes that, to many, 
philosophy is a threatening term: It is misunderstood and, 
consequently, avoided. The danger inherent in this avoidance lies in 
the fact that " ••• philosophy is the rock upon which the counselor's 
effectiveness rests." (p. 86). If there is a weakness in the 
counselor's philosophy, he will not effectively facilitate the growth 
of his client. Hipple (50) carries his point a step further when he 
states 
One might wonder why it is so important for a counselor to 
have a concrete expression of his philosophy. It is 
essential because it is impossible for the counselor to 
divorce his true self from his practice of counseling. 
The counselor's working philosophy must, in all ways, be 
consistent with what he is as a person. This systematic 
set of beliefs and attitudes is often based on a 
compromise position gained through the interaction of the 
counselor's formal academic training and his practical 
experience (pp. 86-87). 
'i' Johnson and Vastermark (55) in discussing the task of philosophy see~ 
to agree with Hipple when they state 
Whether we recognize it or not, all facets of our behavior, 
the way we treat other people, our choices and decisions, 
our reactions, our values, our responsibleness or lack of { 
it, are embedded in a philosophical base. Whether or not 
we are philosophically aware, we function one way or another 
depending upon what we believe. Our philosophical beliefs 
are more often than not only vaguely sensed, more shadow 
than substance. Asked to delineate our philosophical 
tenets, most of us would deny ever having considered the 
subject. And yet, our philosophical beliefs determine our. 
response to our environment, and to the individual who 
people it. Consider, for example how one would react if he 
believed on the one hand that man is essentially good, or 
on the other, that man is essentially evil; if he were an 
idealist or a pragmatist; if he believed man to be a 
rational being or a nonrational being; if he believed in 
free will and freedom of choice or if he believed in 
determinism and predistination; if he operated from a 
scientific base or from a religious one (p. 41). 
The importance of philosophical orientations to counseling 
practice has been a major concern to counselor educators. The high 
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priority assigned to the development of a unifying philosophy of life 
is clearly visible upon reviewing textbooks, articles and other basic 
materials adapted for counselor preparation programs. Allport (4) has 
indicated that a carefully developed philosophy of life constitutes one 
of the major characteristics of psychological maturity. Every major 
textbook in counseling reviewed for this investigation revealed that 
considerable attention was devoted to philosophical issues. Authors 
such as Beck (16, 17) devoted their entire manuscript to the study of 
philosophy and implications for counselors. In addition to Beck's 
works, further endorsement of the importance of philosophy to 
counseling practice is offered by Johnson (15), Dewal (37), Dey (38), 
Rousseve (84), Strickland (93), and Williamson (104). 
Summary 
Three major is~ues have been discussed in this chapter:· Counseling 
effectiveness~ values in counseling, and philosophical issues in 
counseling. Although a great deal of research exists on the topic of 
counseling effectiveness, concluding evidence is contradictory and 
varied, leaving a definition of the "effective counselor" rather 
unclear. Despite this ambiguity, a common thread prevails throughout 
the literature: Counselor personality is a potent variable in the 
theraputic relationship. 
Two important aspects of counselor personality, values and 
philosophy, have also received a great deal of attention in the 
literature. However, this coverage has been presented in the form of 
opinions and editorial comments rather than being subjected to 
research which might yield empirical evidence pertaining to their 
importance. One aim of the present investigation was to contribute 
evidence of a more scientific nature, in hopes that a clearer concept 
of both values and philosophy, as determinants of counseling 





Literature cited in the preceding chapter has established the 
importance of nonacademic variables to c~unseling effectiveness. Two 
nonacademic variables in particular, values and philosophical 
orientation, were discussed in depth. The purpose of this chapter 
is to describe the research methodology employed in the present 
investigation. Included will be a description of the subjects, 
instrumentation, data collection, and statistical analysis of the data. 
The discussion will be summarized at the end of the chapter. 
Subjects 
The 85 subjects for this investigation were masters-level 
counselor education students at Oklahoma State University, Stillwater, 
Oklahoma. All subjects were enrolled in Education 5562, Laboratory 
Experiences in Counseling, for one semester between the years 1971-1973. 
This particular course is designed to orient the counselor trainees 
to counseling practice through observation and participation in 
activities related to the total guidance program. The supervised 
laboratory experiences provide the student and counselor education staff 
with an opportunity to evaluate the student's strengths and weaknesses 
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as a potential counselor. In addition, the course serves as a 
prerequisite to the supervised counseling practicum experience and is 
required for all candidates pursuing graduate degrees in Student 
Personnel and Guidance. 
Instrumentation 
Three instruments were employed in extracting the data for this 
investigation. They included the Sixteen Personality Factor 
Questionnaire(.!§. PF), Form A, the Allport, Vernon, and Lindzey Study 
of Values, and the~ Philosophical Belief Inventory (APB!). 
Sixteen Personality Factor Questionnaire 
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The Sixteen Personality Factor Questionnaire(.!§. PF) is described 
by the author (33) as " ••• an obj ectively-scorable test devised by basic 
research in psychology to give the most complete coverage of personality 
possible in a brief time" (p. 3). Coverage of personality is insured 
by the sixteen independent and psychologically-meaningful dimensions 
isolated as a result of over twenty years of factor-analytic research 
on normal and clinical groups. 
In his critique, Lorr, as reported by Buros (26), stated that 
" ••• the development of the~ PF represented, and indeed, reflects 
a high order of technical skill ••• at present it appears to be the best 
factor-based personality inventory available" (p. 88). Stating a 
similar position, Kerlinger (61) notes that the 16 PF is an important --
personality measure, based upon factor analysis. Bouchard, as reported 
by Buros (27), reports that the 16 PF is perhaps the most promising of --
the personality measures in that it provides much useful information 
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that is typically unay~ilable to the test user. 
Cattell and Eber (32) report that, for each of the 16 independent 
scales, 10 to 13 items are included, with a total of 187 items of Form 
A. Three alternative answers are provided for each of the questions: 
(a) yes, (b) in between, and (c) no. The primary source traits covered 
by the .!!, !2:_ are shown in Table I. 
Primary Source Traits. Bipolar descriptions of the 16 source 
traits, Factors A through Q4, are offered by Cattell and Eber (32): 
.': 
The A+ individual expresses preference for occupations dealing with 
people, is generous in personal relations, is less afraid of criticism, 
and is emotionally expressive. The person scoring low, A-, tends to 
be stiff, cool, skeptical, an.d aloof. He enjoys things rather than 
people, prefers to work alone, and avoids compromises of viewpoints. 
The person scoring high on Factor·B tends to be quick to grasp 
ideas and is intelligent. The person scoring low on Factor B tends to 
be slow to learn, dull, and given to concrete and literal interpretations 
of concepts. 
The C+ person tends to be emotionally mature, stable, and 
realistic about life. A person scoring low on Factor C tends to be low 
in frustration tolerance, neurotically fatigued, and easily emotionally 
aroused. 
A person scoring high on Factor Eis assertive, self-assured, and 
independent in thought. A person scoring low on this factor tends to 
be docile, dependent, conforming, and anxious for obsessional 
correctness. 
A person scoring high on Factoi Fis described as cheerful, frank, 
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behavior which is restrained, reticent, introspective, pessimistic, and 
unduly deliberate. In short, a sober but dependable person. 
The G+ person tends to be exacting in character, dominated by a 
sense of duty, persevering, concientious, and moralistic. AG-
individual tends to be unsteady in purpose. He is connnonly self-
indulgent and lacking in effort for group undertakings and cultural 
demands. 
A high score on Factor H indicates a person who is. sociable, 
spontaneous, and abundant in emotional responses. He is able to face 
wear and tear in dealing with people and emotional situations without 
fatigue. The person scoring low on this trait tends to be shy, 
withdrawing, cautious, and retiring. He dislikes occupations involving 
personal contacts. 
A high score on Factor I represents a person that is tender-minded, 
artistic, feminine, and impatient. A low score on this factor indicates 
a person who tends to be practical, realistic, masculine, independent, 
and responsible. 
A high score on Factor L describes a person that te~ds to be 
mistrusting and doubtful. He is often involved in his own ego and 
is self-opinionated. The person scoring low on this factor is free 
of jealous tendencies, adaptable, cheerful, and concerned about other 
people. 
The M+ person tends to be unc,onventional, unconcerned over 
everyday matters, self-motivated, and creative. His individuality 
may tend to cause him to be rejected in group activities. The M-
person tends to be anxious to do the "right" things, concerned over 
detail, and often unimaginative. 
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The person receiving a high score on Factor N tends to be 
polished, experienced, worldly, and shrewd. The person scoring low 
on this factor tends to be unsophisticated, sentimental, simple, and 
easily pleased. 
A high score on Factor O tends to indicate a person who is 
depressed, moody, and has child-like reactions to stress and anxiety. 
The person scoring low on Factor O tends to be placid, mature, self-
assured, and resilient. 
A high score on Factor Ql describes a person who tends to be well 
informed, inclined to experiment in life, and tolerant of inconvenience 
and change. The person who tends to oppose and postpone change reveals 
a low score on this factor. 
A high score on Factor Q2 describes a self-sufficient and 
resourceful person. The person scoring low on this factor tends to like 
and depend on social approval and admiration. 
The person scoring high on Factor Q3 tends to have strong control 
of his emotions and general behavior and is inclined to be socially 
aware and cautious. The person scoring low on this factor is not 
bothered with self-control and regard for social demands. 
The person who scores high on Factor Q4 is tense, excitable, 
restless, fretful, arid impatient. He is often fatigued, but unable 
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to remain inactive. The person scoring low on Factor Q4 tends to be 
sedate, relaxed, and composed. In some isituations, his oversatisfaction 
may lead to laziness and low performance. 
Reliability Coefficients. The reliability coefficients for the 
~El are presented by Cattell, Eber, and Tatsuoka (33) as dependability 
coefficients and stability coefficients. Cattell and Eber (32) describe 
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the dependability coefficient as " ••• the correlation between two 
administrations of the same test when the lapse of time is insufficient 
for people themselves to change with respect to what is being measured" 
(p. 30). The scale reliabilities, calculated as dependability co-
efficients, utilized a test-retest method after a period of four to 
seven days. The highest reliability coefficient is .83 on Factor H 
(shy vs. uninhibited) and the lowest, besides Factor B (low intelligence 
vs. high intelligence) was .61 on Factor N (forthright vs. astute), 
According to Cattell, Eber, and Tatsuoka (33), the lower reliability 
coefficient for Factor Bis due to subjects' solving intelligence 
items by reminiscence between the testings. 
Cattell, Eber, and Tatsuoka (33) define the second measure of 
reliability, the· stability coefficient, as " ••• retest after a two month 
or longer interval" (p. 31). Form A scale reliabilities, calculated 
as stability coefficients on 44 students after a two-and-one-half 
month interval indicate the highest stability coefficient as .85 for 
Factor I (tough-minded vs. tender-minded) and the lowest stability 
coefficient as .35 for Factor N (forthright vs. astute). 
Validity Coefficients. Cattell and Eber (32) report the 
calculation of construct validity, the extent to which the test measures 
the theoretical trait it is supposed to measure, in two ways. The 
first method was estimated from factor loadings of the items according 
to a specified formula for combining the items. The authors (32) 
report the highest obtained validity coefficients were .96 on Factors 
H (shy vs. uninhibited) and Q4 (relaxed vs. tense); the lowest was .73 
on Factor N (forthright vs. astute). 
The second method of deriving construct validity for the.!§.!! 
involved calculating the split-half reliability of each factor. 
Resulting validity coefficients estimated from correlation of two 
factor halves yielded a range of .96 for Factor C (easily upset vs. 
emotionally stable) to .84 for Factor Q1 (conservative vs. experi-
menting). 
Validity is also reported by Cattell, Eber, and Tatsuoka (33) 
as concrete validity, correlations of the 16 scales with concrete 
performances. One such example of concrete validity involved 
performances which indicate effectiveness as a counselor. The !PAT 
specification equations reported by Cattell, Eber, and Tatsuoka (33) 
from data supplied by McClain (66) denote effectiveness of counselors 
by sex. They are: 
1. Effectiveness= 1.88 + .27A + .12B + .31C + .15E + .15F 
(Male) 
+ .12G + .13H - .71! + .17M - .42N + .180 
+ .33Q1 - .39Q2 - .07Q3 + .23Q4 
· 2. Effectiveness• 18.19 - .42A - .36B + .13C - .60E + .51F 
(Female) 
+.33G - .29H - .63L - .16M - .56N + .710 
+ .12Q1 - .26Q3 - .58Q4 
In McClain's study (66), 91 male and 46 female counselors were 
rated as "excellent", "average", and "poor" by supervisors. The 
point-biserial coefficients of correlation between ,!i PF scale scores 
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and membership in the two extreme groups (the counselors rated average 
were excluded) together with the correlation among the .!i PF scores 
for the same sample, l~d to the development of the specification 
equations. 
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Allport, Vernon, and Lindzey Study of Values 
The authors of the Study of Values describe the instrument as 
measuring the relative prominence of six basic interests or motives of 
personality. The six classifications stem from Spranger's work, Types 
of Men, which defends the view that the personalities of men are best 
revealed through an examination of their values and evaluative 
attitudes (6). 
The scale is designed primarily for use with college students or 
with adults who have had some advanced (college-equivalent) education. 
The test contains 120 statements, twenty pertaining to each of the six 
value systems (Theoretical, Economic, Aesthetic, Social, Political, and 
Religious). The author's definition of each value system may be found 
in Appendix A. 
Reliability Coefficients. The reliability measures for the Study 
of Values are presented in the Manual (6) as internal consistency 
coefficients and repeat (test-retest) coefficients. Tests for internal 
consistency involved the split-half method and the item analysis method. 
In order to determine split-half reliability, the test items measuring 
each value were divided into two subscales and responses were correlated 
using the Spearman-Brown formula. Utilizing a sample group of 100, a 
mean reliability coefficient of .90 was obtained. The second test of 
internal consistency, item analysis, was based on responses of 780 male 
and female college students. A positive correlation coefficient for 
each item with the total score for its value system was significant at 
the .01 level of confidence. The measure of repeat reliability was 
determined for two separate populations, one after an interval of one 
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month, the second after an interval of two months. The mean repeat 
reliability coefficients were .89 for the one-month study and .88 for 
the two-month study. 
Validity Coefficients. Very little attention is given in the 
Manual (6) to the validity of the Study.£?!. Values. However, the authors 
(6) do state 
Perhaps the most direct and convincing evidence for the 
validity of the scale comes from examining scores of groups 
whose characteristics are known. Thus, common experience 
leads us to expect that women will, on the average, be more 
religious, social, and aesthetic than men. We likewise 
expect students of engineering by and large to stand 
relatively high in theoretical and economic values (p. 13). 
In addition to reporting statistical evidence of the above assumptions, 
the Manual (6) cites several supporting investigations regarding the 
validity cf the Study.£?!. Values. 
In his review of the instrument, Hogan, as reported by Buros (72), 
deals with the issue of construct validity when he states that 
On this issue the evidence is clear: The scale scores 
predict a variety of criteria in the theoretically expected 
manner. For example, 'gifted' students tend to score high 
on the Theoretical and Aesthetic scales; 'creative' score 
high on the Theoretical and low on the Religious scales; a 
high Theoretical-Economic-Political profile is 'masculine'; 
a high Aesthetic-Social-Religious profile is 'feminine' 
(p. 356). . 
The author concludes his review by noting that the instrument not only 
provides dependent and pertinent information on individual cases, but 
also supports its use as a valuable and relevant research device (27). 
Ames Philosophical Belief Inventory 
Based on the assumption that the counselor's philosophical 
orientation does make a difference in role performance, Ames (9) 
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developed the Ames Philosophical Belief Inventog (APBI). The primary 
purpose of the APB! as the author described it, was " ••• to develop an ----
instrument which could be useful in the assessment ~d description of 
the philosophical position of counselors" (p. 335). 
The APB! purports to measure the individual's relative position 
across five independent philosophical orientations: Idealism, Realism, 
Pragmatism, Phenomenology, and Existentialism (Appendix B). The 
instrument consists of 105 items, with each item being composed of two 
opposing statements. The subject must choose which of two statements 
he feels is most 'true', thus revealing his relative position within 
each philosophical orientation. 
Validity. Although a relatively new instrument, the APB! has 
generated research designed to yield information pertaining to its 
validity. For instance, Ryan and Butzow (85) conducted an exploratory 
study utilizing counselor trainees which examined the relationship of 
stated philosophical position to~ responses and interview behavior. 
Based on the results of this investigation, Ryan and Butzow (85) 
concluded that 
"""the high relationship between APB! scores and verbalized 
philosophical position implies that the~ accurately 
assessed the orientation'of the counselor trainees ••• we have 
found the APB! to be more reliable than an interview in 
assessing philosophical orient~tion (p. 118). 
A similar study by Wise (106) indicated that the~ not only provided 
an accurate assessment of philosophical beliefs, but may have 
considerable value as an aid to self-examination and deyelopment. 
Additional data regarding the validity of the~ is reported by 
Gange (43), Jordan (57), and White (102). A review of these studies 
indicate acceptance of the~ as a valid measure of philosophical 
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position, but also recommend that research be generated that will 
provide additional evidence of its worth. The present investigation, 
in part, represents such an effort. 
Reliability. Very little information is available at the present 
time regarding the reliability of the APB!. Ames (9) does, however, 
report pearson product-moment correlation coefficients derived from a 
test-retest procedure designed to assess the stability of the APB!. 
Correlation coefficients ranging from .90 on the Idealism scale to .68 
on the Phenomenology scale indicate a high consistency in response 
over time. The investigation cited earlier by Wise (106) offered 
additional evidence pertaining to the reliability of the APB!, when he 
concluded that 
Reliability findings from both Ames' and the present study 
suggest that persons responding to the~ perform in a 
comparitively consistent manner on the five parts of the 
instrument (p. 2). 
Data Collection 
Data for this study was extracted from recor<ls maintained on each 
counselor trainee enrolled in Laboratory Experiences in Counseling. 
Included in each record were responses to the three instruments 
selected for use in this investigation: The J&. PF, the Study of Values, 
and the APB!. Following retrieval of these instruments, several 
procedures were utilized in preparing the test data for statistical 
treatment. First, predicted counseling effectiveness scores were 
computed from subjects' responses to the J&. PF. This procedure 
involved converting raw scores for each of the 16 personality factors 
to standard-ten (sten) scores. This conversion to standard scores 
• 
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allowed the investigator to utilize the IPAT specification equations 
presented in this chapter. 
Next, subjects' responses to the Study Ef Values were extracted. 
Although this instrument had been scored by the subjects at the time 
of administration, a check was made by the investigator to insure 
accuracy in the scoring procedure. Once corrections for accuracy were 
made, subjects' scores pertajning to each of six value systems were 
recorded beside the corresponding predicted counseling effectiveness 
score. 
Finally, test data on subjects' responses to the APBI was 
extracted. A check for accuracy in scoring was made by the investigator. 
Subjects' scores for each of five philosophical orientations were then 
recorded beside the corresponding predicted counseling effectiveness 
scores and Study of Values scores. 
Statistical Analysis 
Statistical analysis of the data was performed by the investigator, 
utilizing the appropriate program developed by the University Computer 
Center, Oklahoma State University, Stillwater, Oklahoma. One treatment 
of the data yielded information for the study. 
This procedure involved the construction of a correlation matrix. 
The statistical technique used was the Pearson product-moment correlation 
formula and is presented as follows: 
r = 2N£XY- ,(~X) (I;{) 
NZX - (sx)2 NJ:YZ - (EY)2 
where 
N • number of pairs of scores 
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XY = sum of the products of the paired scores 
£X = sum of the scores on one variable 
IY "" sum of scores on the other variable 
sx2= sum of the squared scores on the X variable 
$Y2= sum of the squared scores on the Y variable (25, p. 153) 
This treatment yielded a comparison of predicted counseling effectiveness 
scores from the .!£. PF with scores obtained on each of six value systems 
derived from responses to the Study~ Values. The same statistical 
treatment was employed to compare predicted counseling effectiveness 
scores from the.!£. PF with scores obtained on each of five philosophical 
orientations derived from the APBI. 
Sunnuary 
Chapter III has presented the research methodology utilized in 
this investigation. First, counselor trainees serving as subjects 
for the study were described. Next, instruments utilized to collect 
the data for the investigation were discussed. Methods of data 
collection comprised the third major section of the chapter. Finally, 
statistical treatment of the data was explained. The folJ owing chapter 
will present the results of the investigation. 
CHAPTER IV 
ANALYSIS OF THE DATA 
Introduction 
The data for this study was analyzed according to the procedure 
outlined in Chapter III. The purpose of this chapter is to report 
the findings of the statistical treatment. Each of 11 questions 
presented in Chapter I will be restated with the corresponding results. 
In addition, the findings will be presented in tabular form (Table II). 
Following this discussion, a summary statement will be presented. 
Results Related to Question I 
Question.!. - Is there a significant relationship between 
predicted counseling effectiveness and the philosophical orientation of 
Realism? 
The Pearson product-moment correlation coefficient resulting 
from a comparison of predicted counseling ef.fectiveness with a 
philosophical orientation of Realism was .136. A coefficient of .217 
was necessary for the relationship to be significant at the .05 level 
of confidence. Therefore, it was concluded that the two variables 




CORRELATION COEFFICIENTS RESULTING FROM 
!, ' , . 
PREDICTED COUNSELING EFFECTIVENESS 
COMPARISONS 
Standard Correlation Level of 
Variable Mean Deviation Coefficient Significance 
Realism 17.07 6.33 .136 n.s. 
Idealism 12.80 6.54 -.051 n.s. 
Pragmatism 19.42 5.54 -.014 n.s. 
Existentialism 25.52 6.53 -.109 n.s. 
Phenomenology 30.26 4.90 .077 n.s. 
Theoretical 37.64 6.46 .020 n.s. 
Economic 37.68 7.52 -.026 n.s. 
Aesthetic 42.04 8.22 -.183 n.s • 
Social 43.31 6.22 • 061 n.s. 
Political 38.64 6.44 -.039 n.s. 
Religious 40.73 9.93 .150 n.s. 
Results Related to Question II 
Question!!. - Is there a significant relationship between 
predicted counseling effectiveness and the philosophical orientation 
of Idealism? 
The Pearson product-moment correlation coefficient resulting 
from a comparison of predicted counseling effectiveness with a 
philosophical orientation of Idealism was -.051. A coefficient of 
.217 was necessary for the relationship to be significant at the .05 
level of confidence. Therefore, it was concluded that the two 
variables in question were not significantly correlated. 
Results Related to Question III 
Question III - Is there a significant relationship between 
predicted counseling effectiveness and the philosophical orientation 
of Pragmatism? 
The Person product-moment correlation coefficient resulting from 
a comparison of predicted counseling effectiveness with a philoso-
phical orientation of Pragmatism was ~.014. A coefficient of .217 
was necessary for the relationship to be significant at the .OS 
level of confidence. Therefore, it was concluded that the two 
variables in question were not significantly correlated. 
Results Related to Question IV 
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Question IV - Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
Existentialism? 
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The Pearson product-moment correlation coefficient resulting from 
a comparison of·predicted counseling effectiveness with a philosophical 
orientation of Existentialism was -.109. A coefficient of .217 was 
necessary for the relationship to be significant at the .05 level of 
confidence. Therefore, it was concluded that the two variables in 
question were not significantly correlated. 
Results Related to Question V 
Question! - Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
Phenomenology? 
The Pearson product-moment correlation coefficient resulting from 
a comparison of predicted counseling effectiveness with a philosophical 
orientation of Phenomenology was .077. A coefficient of .217 was 
necessary for the relationship to be significant at the .05 level of 
confidence. Therefore, it was concluded that the two variables in 
question were not significantly correlated. 
Results Related to Question VI 
Question!!. - Is there a significant relationship between predicted 
counseling effectiveness and a Theoretical value system? 
The Pearson product-moment correlation coefficient resulting from 
a comparison of predicted counseling effectiveness with a Theoretical 
value system was .020. A coefficient of .217 was necessary for the 
relationship to be significant at the .OS level of confidence. 
Therefore, it was concluded that the two variables in question were not 
significantly correlated. 
Results Related to Question VII 
Question VII - Is there a significant relationship between 
predicted counseling effectiveness and an Economic value system? 
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The Pearson product-moment correlation coefficient resulting from 
a comparison of predicted counseling effectiveness with an Economic 
value system was -.026. A coefficient of .217 was necessary for the 
relationship to be significant at the .05 level of confidence. There-
fore, it was concluded that the two variables in qqestion were not 
significantly correlated. 
Results Related to Question VIII 
Question .Y!!!. - Is there a significant relationship between 
predicted counseling effectiveness and an Aesthetic value system? 
The Pearson product-moment correlation coefficient resulting from 
a comparison of predicted counseling effectiveness with an Aesthetic 
value system was -.183. A coefficient of .217 was necessary for the 
relationship to be significant at the .05 level of confidence. 
Therefore, it was concluded that the two variables in question were 
not significantly correlated. 
Results Related to Question IX 
Question IX - Is there a. significant relationship between predicted 
counseling effectiveness and a Social value system? 
The Pearson product-moment correlation coefficient resulting from 
a comparison of predicted counseling effectiveness with a Social value 
system was .061. A coefficient of .217 was necessary for the relation-
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ship to be significant at the .05 level of confidence. Therefore, it 
was concluded that the two variables in question were not significantly 
correlated. 
Results Related to Question X 
Question X - Is there a significant relationship between predicted 
counseling effectiveness and a Political value system? 
The Pearson product-moment correlation coefficient resulti~~ from 
a comparison of predicted counseling effectiveness with a Political 
value system was -.039. 4 coefficient of .217 was necessary for the 
'' 
relationship to be significant at the .05 level of confidence. There-
fore, it was concluded that the two variables in question were not 
significantly correlated. 
Results Related to Question XI 
Question XI - Is there a significant relationship between 
predicted counseling e(fectiveness and a Religious value system? 
The Pearson product-moment correlation coefficient resulting from 
a comparison of predicted counseling effectiveness with a Religious 
value system was .150. A coefficient of .217 was necessary for the 
relationship to be significant at the .05 level of confidence. There-
fore, it was concluded that the two variables in question were not 
significantly correlated. 
Discussion of the Findings 
The review of the literature presented in Chapter II clearly 
emphasized the impo~tance of counselor values and philosophical 
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orientation as they relate to counseling effectiveness. The results 
of the present investigation appear to contradict these assumptions. 
However, before such conclusions are drawn, two points should be 
considered: 
1. Values and philosophical orientation are viewed as potent 
. ' . . 
. ~orces in the co'llll.seling relationship. However, the abstract nature 
of these variables creates difficulty when attempts are made to define 
and objectively measure these traits. Therefore, the finding that no 
significant relationship existed between the variables studied does not 
necessarily indicate that they are irrelevant in the counseling 
process, only that these concepts may not lend themselves to scientific 
measurement. 
2. The subjects for this investigation were counselor trainees. 
The three variables studied in this investigation (predicted 
counseling effectiveness, philosophical orientation, and value system) 
were measured ea.rly in the counselor training program. Therefore, it 
is possible that these persons were not at a stage of professional 
development where their 'llll.derlying values and philosophies had been 




The purpose of this chapter was to report the results of the 
present investigation. The Pearson product-moment correlation technique 
was employed to measure the relationship of predicted counseling 
effectivene~s to five philosophical orientations and six value systems. 
Analysis of the data yielded results which indicated that no significant 
relationship existed between the dependent and independent variables. 
A brief discussion followed the presentation of the results of the 
investigation. The purpose of the next chapter will be to present a 
summary of the investigation as well as conclusions drawn and 
recommendations for further research. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
This chapter will be presented in three sections. First, a 
general summary of the investigation will be given. The second section 
will be concerned with the conclusions drawn from the study. The last 
section will discuss recommendations for future research. 
Sunnnary 
The purpose of this investigation was two-fold. First, the 
relationship between predicted counseling effectiveness and counselor 
trainee philosophical orientation was explored. Second, the relation-
ship between predicted counseling effectiveness and counselor trainee 
value system was explored. Based on the purposes of the investigation, 
eleven questions were answered concerning the relationship between the 
dependent variable and eleven independent variables: 
1. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of Realism? 
2. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of Idealism? 
3. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of Pragmatism? 
4. Is ~here a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
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Existentialism? 
5. Is there a significant relationship between predicted 
counseling effectiveness and the philosophical orientation of 
Phenomenology? 
6. Is there a significant relationship between predicted 
counseling effectiveness and a Theoretical value system? 
7. Is there a significant relationship between predicted 
counseling effectiveness and an Economic value system? 
8. Is there a significant relationship between predicted 
counseling effectiveness and a Aesthetic value system? 
9. Is there a significant relationship between predicted 
counseling effectiveness and a Social value system? 
10. Is there a significant relationship between predicted 
counseling effectiveness and a Political value system? 
11. Is there a significant relationship between predicted 
counseling effectiveness and a Religious value system? 
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Subjects for the study were 85 counselor trainees at Oklahoma 
State University, Stillwater, Oklahoma. All were enrolled in Education 
5562, Laboratory Experiences in Counseling, at the time that the 
measures of predicted counseling effectiveness, philosophical 
orientation, and value system were administered. Instruments employed 
to measure these three variables were the Sixteen Personality Factor 
Questionnaire, the~ Philosophical Belief Inventory, and the Allport, 
Vernon, and Lindzey Study of Values. 
The Pearson product-moment correlation technique was used to 
analyze the data. Resulting correlation coefficients indicating the 
strength of relationship between predicted counseling effectiveness and 
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the eleven scales of the~ and Study .2£. Values yielded no significant 
relationships at the .05 level of confidence. 
Conclusions 
The results of the analysis of data in the present investigation 
warrant the following conclusions: First, a non-significant relation~ 
ship exists between predicted counseling effectiveness and each of five 
philosophical orientations (Realism, Idealism, Pragmatism, Existential-
ism, and Phenomenolgy). Second, a non-significant relationship exists 
between predicted counseling effect;veness and each of six value systems 
(Theoretical, Economic, Aesthetic, Social, Political, and Religious). 
Recommendations 
The present investigation has made a contribution to the existing 
research on counseling effectiveness as it related to two specific non-
academic variables: values and philosophical orientations. However, 
additional research is needed in several areas before conclusions 
concerning the components of counseling effectiveness can be drawn. 
Recommendation for further research based on the present investigation 
are offered as follows: 
1. Subjects for this investigation were counselor trainees. In 
order to gain additional information regarding the values and 
philosophical orientations of effective counselors, it is recommep.ded 
that a similar investigation be conducted utilizing a sample of 
practicing counselors. 
2. Both values and philosophical orientation have been 
hypothesized as crucial factors in the counseling relationship. However, 
methods of measuring such traits have not advanced to a stage where 
they are consistently reliable and valid. It is recommended that one 
future goal of counseling and personality research emphasize the 
refinement of existing instruments as well as the development of new 
instruments. 
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3. Additional research is needed to determine the stability of 
values and philosophical orientations over 4esignated periods of time 
in the counselor's professional development. An extended study begin-
ning at the introductory stage of graduate training with reevaluation 
of the same subjects after the practicum or internship experience, after 
completion of training and after a period of professional experience 
could lend evidence of the stability or modification of these traits. 
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APPENDIX A 
THE ALLPORT, VERNON, AND LINDZEY STUDY OF VALUES 
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Value systems are defined by Allport, Vernon, andtindzey (6) as follows: 
A. THEORETICAL - The dominant interest of the theoretical man is the 
discovery of truth. In the pursuit of t.his goal he characteristically 
takes a cognitive attitude, one that loo~s for identities and 
differences; one that divests itself of judgements regarding the beauty 
or utility of objects, and seeks only to observe and to reason. Since 
the interests of the theoretical man are empirical, critical, and 
rational, he is necessarily an intellectualist, frequently a scientist 
or philosopher. His chief aim in life is to order and systematize 
his knowldege. 
B. ECONOMIC - The economic man is characteristically interested in 
what is useful. Based originally upon the satisfaction of bodily needs 
(self-preservation),. the interest in utilities develops to embrace the 
practical affairs of the business world--the production, marketing, and 
consumption of goods, the elaboration of credit, and the accumulation 
of tangible wealth. This type is thoroughly practical and conforms 
well to the prevailaing stereotype of the average American businessman. 
C. AESTHETIC - The aesthetic man sees his highest value in form and 
harmony. Each single experience is judged from the standpoint of grace, 
synnnetry, or fitness. He regards life as a procession of events; 
each single impression is enjoyed for its own sake. He need not be a 
creative artist, nor need he be effete; he is aesthetic if he but finds 
his chief interest in the artistic episodes of life. 
D. SOCIAL - The highest value for this type is lpve of people. In the 
Study of Values it is the altruistic or philontropic aspect of love 
that is measured. The social man prizes other persons as ends and is 
therefore, himself kind, sympathetic, and unselfish. He is likely 
to find the theoretical, economic, and aesthetic attitudes cold and 
inhuman. In contrast to the political type, the social man regards 
love as itself the only suitable form of human relationship. 
E. POLITICAL - The political man is interested primarily in power. 
His activities are not necessarily within the narrow field of 
politics; but whatever his vocation, he betrays himself as a Machtmensch. 
Leaders in any field generally have high power value. Since competition 
and struggle play a large part in all life, many philosophers have 
seen power as the most universal and most fundamental of motives. 
F. RELIGIOUS - The highest value of the religious man may be called 
unity. He is mystical, and seeks to comprehend the cosmos as a whole, 
to relate himself to its embracing totality. The religious man might 
be thought of as one whose mental structure is permanently directed to 
the creation of the highest and absolutely satisfying value experience. 
Some men of this type are immanent mystics, that is, they find their 
religious experience in the affirmation of life and in active 
participation therein. 
APPENDIX B 
THE AMES PHILOSOPHICAL BELIEF INVENTORY 
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Five philosophies of education presented by Ames (9) are defined as 
follows: 
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A. REALISM - A person holding this general position believes that the 
natural objects of the world exist separate from man's knowledge of 
them. Also, he believes that the best way to learn of the natural 
world is through emirical means and scientific methods. Further, he 
sees these same scientific methods as most appropriately applied to 
working with people and their problems. 
B. IDE~ISM - A person holding this general position places greatest 
emphasis upon man's ability to think. He believes' that great ideas 
and.values exist. independent of man, but that their existence and mean-
ing can best be approached· through the perception of man's thinking . 
ability. These ideas, values, and man's rational quality would be the 
basis from which this person would work with another in an effort to 
help him meet'his. problems. 
c. PRAGMATISM - A person holding this general position believes that 
since the world is in continual change, values and knowledge are 
relative in time. He believes people plan and evaluate their actions 
in terms of the probable consequences of those actions. Additionally, 
he believes that since people really learn when they solve problems, 
the best way to help people is to assist them in developing skills in 
problem solving. 
D. EXISTENTIALISM - A person holding this general position believes 
that man's own experiences are the basis of meaning in life. Thus, 
he accordingly believes that if man has the courage to be himself, he 
can then bring meaning into his own life through his chosen experiences. 
This person believes that to help another is to help him be himself. 
E. PHENOMENOLOGY - A person holding this general position believes 
that how man chooses and evaluates his actions in primarity a result 
of the views he has·of himself. Also, this person believes that a man's 
self understanding as well as his knowledge of his environment are 
gained through man's own perceptions. Thus, to help a person with 
his problems would be a matter of helping him understand how and why 
he views things the way he does. 
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